This article investigates the social relations being produced through the incorporation of information technology (IT) into educational practices. Drawing upon field research with the Los Angeles public school system, the article analyzes social relations in three technology classrooms, discusses gender and ethnic inequalities with technology, and documents the kinds of educational technology programs that teachers and administrators find valuable. Rather than IT being an apolitical tool, these examples illustrate how technologies operate within larger ideological systems, linking students and public institutions intimately with globalization processes of privatization and commodification. In conclusion, an alternative framework for technology pedagogy is introduced, one that confronts the politics of technology by perceiving information technologies as social media rather than simple tools.
We cannot begin a reform of education unless we first understand that neither individual learning nor social equality can be enhanced by the ritual of schooling. We cannot go beyond the consumer society unless we first understand that obligatory public schools inevitably reproduce such a society, no matter what is taught in them. . . In a schooled world the road to happiness is paved with a consumer's index. (Illich, 1971, pp. 55-58) [T]he much vaunted ''flexibility'' of the new forms of global economy involve not simply new forms of connection but new forms of disconnection as well. (Ferguson, 2002, p. 141) The Urban Review, Vol. 36, No. 4, December 2004 (Ó 2005 
INTRODUCTION
''Computers are tools, just like pencils.'' This is the statement echoed on the lips of most technologists, teachers, administrators, and policymakers in L.A. Unified School District. It is a deceptively simple statement that smooths over many of the chaotic elements of the current ''Information technology (IT) revolution'' of Internet connectivity in public education: infrastructure construction projects, organizational restructuring, technology-driven curricular changes, enhanced security systems, acceptable use policies, increased costs and dependencies, and altered instructional modalities (Monahan, 2004) . If the power of the pencil lies in its simplicity, versatility, and mobility, then comparing computers to pencils suggests that computers adapt somewhat synergistically to individual needs and, by implication, that the use of computers is largely disconnected from systemic dependencies, politics, and social relations. Drawing upon a year-long ethnography of technology use in the L.A. public school system, this article challenges these assumptions by arguing that the current state of technology-based instruction in L.A. Unified reinscribes larger social transformations underway with globalization, demanding a great degree of individual flexibility and supporting the ongoing commodification and privatization of public institutions.
To begin this inquiry into the implications of IT instruction in L.A. Unified, this article first provides an overview of Dewey's progressive philosophy of education as a touchstone for analyzing current technology practices in school classrooms. Next, it discusses IT pedagogy in relation to perceptions of gender and racial inequalities in the District, drawing attention to the risk of occluding difference under commodification regimes.
It then documents what pedagogies my interviewees and informants find valuable and evaluates these exemplars in relation to the ambitions of progressive education. The combination of these elements-technology practices of classroom instruction, perceptions of social inequality, and expressions of value-reveal that the goals of public education as an institution are becoming increasingly narrow in spite of the liberating promises of globalization and information technology. As a corrective, I offer a conceptually different approach to technology pedagogy, one that perceives computers as media instead of tools, and one that introduces elements of ''structural flexibility'' into what are currently ideologically inflexible regimes in public education.
PHILOSOPHICAL BACKDROP
In the originative work of educational philosophy, Democracy and Education (first published in 1916), Dewey advanced a conception of learning as
